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OFSTED AREA-WIDE INSPECTION REPORTS






1.	In its White Paper Learning to Succeed - a New Framework for Post-16 Learning, published in June 1999, the Government looked to the Office for Standards in Education (OFSTED) to lead area-wide inspections of 16-19 education and training.  Prior to April 2001, OFSTED carried out these inspections in conjunction with the Further Education Funding Council (FEFC) Inspectorate and the Training Standards Council (TSC). Since that date, OFSTED has worked in partnership with the new Adult Learning Inspectorate (ALI).

2.	This is the third summary report produced by the Learning and Skills Council on the findings from area-wide inspections.

3.	This report summarises the key findings of area-wide inspections carried out between Autumn 2000 and Autumn 2001 and published before 9 April 2002. 

4.	The area-wide inspections have been carried out in mainly urban areas across the country.  The areas vary in size of population, cultural diversity and levels of social and economic deprivation.








	management, collaboration and liaison
	strategy and planning
	cost effectiveness and value for money.

6.	The main issues highlighted by the area-wide reports are:

	no overall strategy for the post-16 sector in many areas
	there is increasing collaboration between providers
	the failure of many providers to give value for money
	insufficient analysis and use of the value-added factor in learners’ achievement







a)	There is insufficient provision for learners at entry level or level 1.  As a result, many learners are placed on courses and work-based programmes which are too difficult for them.  
b)	In the absence of national guidelines on how to calculate whether provision gives value for money, the extent to which individual providers assess their cost effectiveness varies considerably.  Most schools carry out little analysis of their cost effectiveness.  Many training providers do not provide value for money.  They have high costs but their learners’ achievement rates are low.
c)	Following reform of the post-16 curriculum, a wider range of provision is available to learners.  AS courses have proved popular.
d)	Across the sector there is little use of systems to calculate the value-added factor in learners’ achievements.  Too few providers are using value-added systems as management tools to set targets and monitor progress of learners, to identify any weaknesses at course and programme level and to inform firm action to deal with weaknesses in performance.
e)	There is insufficient collaboration between providers and employers to ensure that education and training meet the needs of both learners and the labour market.  Providers are not made sufficiently aware of skills shortages in their local areas. 
f)	Many learners have to move from one institution to another in order to progress from foundation level to level 1, from level 1 to level 2 and from level 2 to level 3.
g)	In many areas, there is insufficient promotion of work-based learning as a route for young people to follow.
h)	Many parents and young people consider work-based learning to have a low status.
i)	Learners from ethnic minorities are frequently under-represented in the work-based learning sector. 
j)	Few work-based learning providers meet the needs of learners with learning difficulties and/or disabilities.
k)	Learners are usually well informed about the choice of courses open to them.  Some schools, however, do not give pupils enough information about FE courses available to them at their local college.  Both schools and colleges fail to promote work-based learning sufficiently as an alternative to mainstream courses.  
l)	Careers services work well with schools and colleges, but their staff do not always provide young people with sufficient information about opportunities for work-based learning.
m)	Although most areas have no overall strategy for post-16 education and training, there is increasing collaboration between providers, particularly between colleges and between colleges and schools.  There is, however, little collaboration between training providers.
n)	In some areas, there is a good and productive relationship between the local Learning and Skills Council (LSC) and the local education authority (LEA).
o)	Key skills are generally not taught well, particularly by training providers.
p)	Where implemented, the Learning Gateway has helped disaffected young people to return to education or take up training.  




a)	Retention and achievement rates in colleges are low in some areas.
b)	Much of the teaching in colleges is satisfactory and it is frequently good.
c)	Colleges attract a high proportion of learners from ethnic minorities.
d)	Most colleges offer a wide range of courses to learners, particularly vocational courses, and also provide them with a good programme of curriculum enrichment activities.
e)	Most colleges have satisfactory induction processes. 
f)	Accommodation and resources in colleges are mostly at least adequate, and in many cases good.
g)	In most colleges, teachers use information and communication technology (ICT) effectively during lessons.
h)	Most colleges provide effective support for those learners identified as having additional learning needs.






a)	Schools with large sixth forms are able to offer students a broad range of provision.  Some schools with small sixth forms can only provide a narrow range of courses and they often do not seek to extend this through collaboration with other providers.
b)	Learners with learning difficulties and/or disabilities are well catered for in many special schools and benefit from stimulating teaching and a demanding curriculum.
c)	Resources and accommodation in some schools are poor and in some instances, staff and pupils have to work under extremely poor conditions.
d)	The quality of the overall approach to the measurement and monitoring of students’ progress across schools varies considerably. In some cases target setting is used to good effect to monitor student performance. In many cases, however, assessment of students is inadequate.
e)	Much of the teaching in schools is satisfactory and it is frequently good.  




a)	Many training providers’ programmes do not give value for money.  Retention and achievement rates are low and the costs of implementing the programmes are high.
b)	On- and off-the-job training are often poorly co-ordinated.
c)	Initial assessment by training providers is often poor. 
d)	The quality of teaching on many training providers’ programmes is poor.
e)	Many training providers’ programmes are not managed well or monitored adequately.












Bath and North East Somerset 16-19 Area-wide Inspection
Croydon 16-19 Area-wide Inspection
Doncaster 16-19 Area-wide Inspection
Knowsley 16-19 Area-wide Inspection
Liverpool 16-19 Area-wide Inspection




Southwark 16-19 Area-wide Inspection
Rotherham 16-19 Area-wide Inspection
Gateshead 16-19 Area-wide Inspection




Newham 16-19 Area-wide Inspection
Wandsworth 16-19 Area-wide Inspection
City of Kingston-upon-Hull 16-19 Area-wide Inspection
Rochdale 16-19 Area-wide Inspection
City of Nottingham 16-19 Area-wide Inspection




Greenwich 16-19 Area-wide Inspection
Stockton on Tees 16-19 Area-wide Inspection
Lewisham 16-19 Area-wide Inspection
Hartlepool 16-19 Area-wide Inspection
Birmingham and Solihull 16-19 Area-wide Inspection
Bristol 16-19 Area-wide Inspection


Further area-wide inspection reports carried out in Spring 2002 are due for release in Summer 2002. This report will be updated when these publications become available.
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